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T he ESIPP project has the core aim to develop and disseminate a programme of training for parents of children with 

autism living in South-eastern Europe. Project participants have created and trialled a series of modules that work to aid 

and grow an understanding of the autistic condition, and to help nurture a range of strategies that can be implemented to 

help address some of the many needs these children and their families face. The content of each module presents the latest 

best practice as recognised by autism practitioners and experts in the field. It is hoped that participation in the modules will 

develop parental confidence, assisting them in making and implementing self-help strategies that will go some way toward 

easing the great demands that caring for children with autism requires. 

 

The Parent Education Programme (PEP) consists of six modules. Each module is designed to increase parents’ knowledge, 

building upon the information learned in previous modules and extending it further. The content of the modules promotes the 

use of positive strategies and is based around the following topics: an introduction to autism spectrum conditions, behaviour, 

the use of visual structure, sensory issues, communication challenges and the building of social skills.  

 

Each module is listed below and outlined in greater detail, with specific notes to help trainers to deliver the content of the 

module. Trainers should feel free to adapt and make the training relevant for their local audience. It is important to share 

anecdotes and examples from the trainer’s personal experience. This helps to bring the training to life and helps parents to 

realise that the material is not just theory, but practical and useful in the real world. The content of sessions should be 

adapted to reflect the age range and cognitive ability of the parents’/carers’ children.  
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Module 1: AN INTRODUCTION TO AUTISM SPECTRUM DISORDERS 

The objective for this session is to establish a common understanding and knowledge about Autism Spectrum Disorders and 

help parents understand the unique profile of differences, strengths and difficulties for their child. Activities highlight what 

knowledge parents may already have about the condition, and to provide chances for parents to reflect upon their child’s 

presentation of autism in greater detail.  

 

 

 

 

 

 

 

 

 

 

 

 

Slide1- Introductions Before parents come in to the room, trainers should place a small piece of paper and pencil 

with the headings on this slide written on it – have this slide on the screen.  Ask parents to complete the information on the 

paper and collect in the finished papers before going back to the introduction slide and starting the course. 

 

Slide 5 – Trainers should briefly introduce themselves before welcoming each participant in turn using the 

“introductions” slips of paper. 

 

Slide 6 – Emphasise the importance to the audience of not commenting or calling out questions, unless specifically 

asked to. There is a lot of information to cover, and we realise that you want to find out how best to help your child. Local 

trainers may wish to speak about their ability to accommodate the questions at another time, if there are a great number of 

them. 

 

Slide 7 – There are many misunderstandings about Autism – mainly due to media coverage – ask parents to take 5 

minutes to complete the quiz questions. 

It is not a test but more a way to check out facts against ‘things we have heard’. By the end of the course parents can see if 

any of their beliefs have changed.  

 

Slide 8 – From now on we will refer to “ Autism”  to encompass all Autism Spectrum Disorders. We will go into detail 

on these headings as the course continues, so this is just an introduction. The headings in the light brown boxes are 

‘resulting’ from those in green. 

 

Slide 9 – Represents the entire range of autism – the ‘spectrum’. 

 

Slide 10- Describes the latest prevalence rates of autism. Be aware that this is often updated, and different rates are 

being announced. There may also be local statistics that you may find useful to mention. 

 

Equipment and Materials needed:  

 Child/Parent Information Sheet 

 Autism Facts and Myths Sheet 

 Autism Differences Sheet 

 Materials for the Sally Anne Test 

 Coloured Markers or Highlighter Pens 
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Slides 11 and 12 - Outlines the challenges of Communication challenges faced by people with autism. Remember to 

not go into great detail on this, and remind parents that there will be an entire session dedicated to communication issues. 

 

Slide 13 - When discussing difficulties with eye contact, be aware that some children with autism actually are able 

to maintain reasonable eye contact. 

 

Slides 14 and 15 - People with autism often have difficulty with social interaction. They can be ‘drawn’ to people 

they can trust to be consistent and clear. Many people with Autism, particularly those with Asperger Syndrome, desperately 

want friends, but just don’t understand how to do this – often they will copy responses of others by watching people, or from 

TV and films. So, they often ‘get it wrong’. They can be seen as ‘cold or callous’ due to their difficulties with empathy. 

 

Slide 16 – Use example to illustrate each of the points. Ask parents to consider how their child is impacted in this 

area. 

 

Slide 17 - In English, many people refer to the ‘special interests’ or hobbies as being ‘obsessions’. Remember that 

obsessions are a sign of compulsive behaviour and can be very distressing for the individual, whereas a special interest can 

be very pleasurable and motivating for the individual. 

 

Slide 18 - Outline that there can be sensory reasons for these rituals. Some are a response to sensory needs (which 

will be explored in greater detail during the sensory session). 

 

Slide 19 -  Echolalia can sometimes mislead people into thinking that the person with autism has much more ability 

with their communicative skills than they actually have. 

 

Slide 20 - Introduces some of the motor and sensory challenges that those with autism may face. 

 

Slide 21 - The Sally Anne Test demonstrates the challenges that someone with autism has with the concept of 

Theory of Mind. It is important for trainers to demonstrate this, to help the audience to fully understand the challenges 

involved. Act out the test either with people or dolls. More information about how to carry this out can be found on:  

http://www.educateautism.com/infographics/sally-anne-test.html  

 

Slide 22 - Sensory Sensitivity has a major impact on people with Autism. One individual can have both 

hypersensitivity and hyposensitivity at different times and in different situations. There are sensory assessment tools 

specifically to identify somebody’s sensory profile. 

(Do NOT go into much detail here, as session 3 will be all about sensory differences) 

 

Slide 23- For this activity, you will need pencils, pens or highlighter pens for each set of parents. Hand out to each 

parent the ‘Autism differences’ Activity sheet, and as the slide says – ask them to take 5 minutes to study the chart and 

highlight the behaviours they recognise in their own child.   You can take a few minutes to look at some of the sheets (about 

5 would usually give enough of a sample) and point out the different patterns to the whole group. Point out that each child is 

AN INDIVIDUAL, with their own characteristics and unique presentation. Therefore, autism is not about ‘one size or shape 

fits all’.  

 

Tell parents that these charts will be useful later in the course, so they need to keep hold of them. 
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Slide 24 - Some parents may be adamant that a vaccine was responsible for their child’s autism. This is a very 

contentious issue, and it is best to avoid the topic by referring to the science. Reiterate that this slide is outlining the scientific 

facts and evidence with regard to autism, and that there is no evidence to support the idea of vaccines being a risk factor for 

autism. This includes a thorough study of over a half million children in Denmark in 2002. It may be important to emphasise 

that there is no point in dwelling on the causes, as it is the positive strategies for the future that we need to be looking at – in 

order to be able to best meet the needs of the child. You may have to emphasise that there is no cure for autism, and there 

are many disreputable ‘experts’ that try to sell ‘cures’ that have no effectiveness, and could actually be very harmful to the 

child. 

 

Slide 25 – Self explanatory. 

 

Slide 26 – It’s not all bad news!! Go through highlighting some features or inviting contributions from parents. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Slide 27– See trainers’ notes on the quiz sheet for answers and explanations. 

 

Slide 28 - Parents know that having children on the autism spectrum can be very stressful for them and for other 

family members. It is important that parents look after their well-being. Sometimes the focus on supporting their child doesn’t 

allow them time to look after themselves too. 

  

Slide 29 – A checklist for parents in helping to reduce their child’s anxiety. It may be worth mentioning that many 

practical tips will be given as the rest of the training continues. 

 

Slide 30 – Trainers should have handouts or slides here which show useful resources / provisions / sites relating to 

their own country or region.  

 

Slide 31 – Evaluation forms. 

 Children with autism may notice things you hadn’t noticed yourself. 

 They can have an amazing memory for things done / seen. 

 Their visual skills can often be seen in their ability to do jigsaws. Some people even have quite 

photographic memories and learn to read through their recall of word shapes. 

 Where other people might become bored, maintaining motivation is a real strength for people with 

autism. This is evident in some musicians with autism, for example, who have no problems 

regarding routine practice at home. 

 it’s untrue to say all those on the autism spectrum are truthful. But it is less likely they will be able to 

realise what someone else is thinking and be able to work out how to change another person’s 

thinking through telling lies. 

 They can achieve highly in their chosen areas of interest. 

 People with autism can be highly focussed and less distracted from their goals than most other 

people. 
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The objectives for this session are:  

 

 To help parents utilise their child’s visual learning strength to increase understanding and reduce stress. 

 

To develop an awareness of the different types of visual structure: 

 Physical (the environment) 

 Schedules (what to do and when) 

 Work systems (how to do it, breaking down an individual task into visual steps) 

 Visual prompts (objects, photos, pictures and words) 

 

Parents have the opportunity to look at a variety of visual prompts and schedules, and are encouraged to make similar, 

suitable support materials that will be useful for their child. 

 

 

 

 

 

 

 

 

Slide 3 - TEACCH, ABA and PECS all use visual structure. 

 

Slide 4 – Self explanatory. 

 

Slide 5 – Highlights how society may be more aware of other disabilities. We readily accept that people may need 

wheelchairs, eye glasses or hearing aids; yet people may not consider the importance of visual structure to people with 

autism. It is as equally important to them as a hearing aid would be to someone with a hearing impairment. 

 

Slide 6 - Verbal communication can be difficult to process. Sometimes children hear only part of a sentence, or can 

react badly to specific spoken words, e.g. “No”.  

Visual communication is always the same each time it’s used, and by whoever uses it, and is more easily processed and 

remembered.  

 

Slide 8 – This slide introduces the “ building blocks of structure”  that will be looked at in more detail. 

 

Slide 9 - One of the simplest ways to initiate structure is to look at the physical environment. The room that you are 

in communicates and conveys information without any word being spoken. 

 

Slide 10 - Ask parents to consider this picture – it’s very busy – would this be a good place for a person with Autism to 

spend their time? Why?  

Module 2: PRACTICAL STRATEGIES TO MANAGE BEHAVIOUR THROUGH VISUAL STRUCTURE 

 

Equipment and Materials needed:  

 Examples of a variety of visual prompts, schedules and work systems in local language, as well as 

objects of reference and photographs.  
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Slide 11 - Now, if we look closer into the picture, we can see a booth, a space within its own right, within the larger, 

busier space.  

 

Slide 12- In fact – these pictures show the story of a man with Autism (real story) who managed to work right in the middle 

of a busy 

train station. 

 

 

 

 

 

 

 

 

 

 

Slide 13 – Self explanatory. 

 

Slides 14-15 - Have participants consider how best to reorganise the room to provide more physical structure. You 

may have to help the parents to realise that the child with autism was getting distracted by the toys and television being in 

view during dinner times.  Emphasise how the structure can reduce some of these behaviours. The room will actually make 

more sense as it will be communicating what the expectations are. 

 

Slide 16 - What activity will be done here? How do you know what to expect? Will someone have to use lots of 

language to explain what to do? 

 

Slides 17-21 - These are examples of how to use physical structure in a practical way. 

 

Slide 22 – We all rely on visual supports at times. If you needed the toilet in a country where you didn’t read the 

language, would you prefer to see the written word for “ladies” and “gents” or just see a picture depicting the correct gender? 

 

Slide 23 - Visual information can be provided in a variety of ways. Remember to present visual structure in the way 

that makes the most sense for the person with autism. 

 

Slide 24 – Self explanatory. 

 

Slide 25 - Self explanatory. 

 

Slide 26 – Don’t assume that the person with autism understands what line drawings or photos actually mean. 

 

Slide 27 - This picture shows the schedule of a boy who is obsessed with his mobile phone (he pretends to use it to 

How?  

 He has his own, clearly defined space.  

 He has all the resources around him to do what he needs 

 He has support from colleagues. 

 He only has to process one person and one face at any one time.  

 His special interest is in railway timetables. 
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communicate with people but it actually doesn’t work). This is his motivator. By putting the phone drawing onto the schedule 

he can see when he can use it and that it is always there. This means that his anxiety is reduced and he is motivated to 

complete other activities in order to get to the time when he can use his phone. There is a zip bag at the bottom of the 

schedule which is used as a ‘finish’ bag.  

 

Slide 28 - Emma is very anxious about having her hair cut. She can read and usually has a written schedule. This 

schedule shows actual objects that she can hold onto when having her hair cut and be reassured by during each step of the 

process. The DVD is a reward for when the activity is finished.  

Sarah’s written schedule has an arrow which can be moved down, as she goes from one activity to another. She then knows 

where she is on the order of the day.  

 

Slides 29 and 30 – Self explanatory.  

 

Slide 31 - This child is attending part of a wedding. A visual prompt has been made especially for the occasion.   

 

Slide 32- Self explanatory. 

 

Slide 33 – 37 - A work system is how to do an individual task. It isn’t a schedule. It is giving the information about 

the individual steps needed for a specific activity. 

 

Slide 38 - This picture depicts a structured meal. The child eats portions of different foods until they get to the treat 

at the end.  

  

Slide 39 - 40 – An organised and distraction-free space can allow a child to focus on individual activities. This system can 

be used for activities at home as easily as in the classroom.  
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The objectives of this session are: 

 

 To identify the 7 senses and how hyper and hypo sensitivity can present. 

 To understand how sensory differences can impact behaviours. 

 To learn strategies and develop “toolkits” for coping with the impact of sensory sensitivities. 

 

Parents take part in activities that increase their knowledge about the senses and how their children may be affected due to 

their autism. Parents are encouraged to develop a sensory profile of their child, and to be able to use methods to help 

address those particular sensory needs. 

 

 

 

 

 

 

 

 

 

Slide 4 – Supermarket sensory video clip. 

 

Slide 5 – These sensory experiences will be discussed in much more detail later in the presentation. 

 

Slide 7 – Point out that some children may seek certain sensory experiences, others may avoid it. This is all dependent upon 

the unique presentation of their autism. 

 

Slides 8-42 - These slides present each sensory difference in isolation – outlining the difficulties and challenges 

associated with each. This is immediately followed by strategies that parents can try to use to address each sensory issue. 

This is followed by a ‘toolkit’ – visually demonstrating some useful items that may be useful to address that particular sensory 

issue. It can be very helpful to have the actual objects available, if you have them, for parents to look at and try for 

themselves. 

 

Slide 9 – Some children may avoid going outside on bright days due to the visual stimulation that they find difficult. 

 

Slide 12 – Channel confusion is the mixing of sounds from different sources and not being able to make sense of it 

all. 

 

Slide 18 – For example, when needing to wash hair, pre-warn by saying and demonstrating visually “I need to wash your 

hair. I’m going to dribble some water on your head first…see?” Also remind parents that they may need to cut out the labels 

from the inside of clothing. 

 

Module 3: MANAGING SENSORY SENSITIVITIES 

 

Equipment and Materials needed:  

 Sensory supports such as weighted clothing, chewable items, fidget cubes, etc. 

 Guess the Senses worksheet 

 Ensure embedded video of supermarket is working (slide 5) 
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Slide 26 – parents may ask for more information about Pica (eating of non-edible substances or objects).  Suggest 

providing an edible alternative that may give similar sensory feedback. E.g. crunchy carrot sticks instead of pencils. Remind 

them that babies and toddlers often explore their world by placing things in their mouth. The mouth area has one of the 

greatest amounts of sensory receptors in the body, so children often find it very reassuring to mouth items. 

 

Slide 35 – This is an example of how proprioception problems may feel. Being able to see your limbs but having 

little ability to control their movements or even associate them as being part of your body. 

 

Slide 36 – you may want to use the example of using a paper cup. You must have the correct amount of pressure, or 

you will crush the cup or drop it. You have to be aware of where your mouth is, or you will miss it, etc. 

 

Slide 43 – Small sensory tents are becoming more accessible and can be purchased online. Or you may wish to 

consider using a small cupboard or room as a sensory space. You can even create a space under a table, using dark 

blankets to make a safe sensory space that is easily accessible for the child.  

 

Slide 44 – By looking at sensory issues carefully and analytically, you may be able to create suitable solutions for a 

child’s sensory needs. This method helps you to organise your thoughts and approaches. 
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The objectives of this session are: 

 

 To explore the development and purpose of communication. 

 To understand how Autism Spectrum Conditions can on impact expressive and receptive communication. 

 To learn strategies for supporting communication and communication development. 

 

Parents will have the opportunity to practise different communication methods for non-verbal children such as picture 

exchanges and simplified sign language.  

 

 

 

 

 

 

 

Slide 2 – Language is a code system, e.g. in the way that it is taught in school – for example grammar, sentence 

structure, etc. 

 

Slide 3 – Stress the importance of both expressive and receptive communication. ASD differences can impact on 

both the ability to develop meaningful communication and also the processing and understanding of the communication of 

others. Some children may have more skills and less differences in one area or the other.  

 

Slide 4 –Briefly describe the five core stages of communication development. 

 

Slide 5 – Describe how in order for children to develop meaningful communication, they need to understand the link 

between getting their needs met and the communication. If their needs are always met, they may have no desire to initiate 

communication. E.g. If a child is fed regularly or can just help themselves to food when they want, they will never link asking 

for food and receiving it. 

 

Slide 6 – Many children with ASD have little social interest so they are less likely to comment, give information, seek 

information, think and plan or share ideas; therefore, reducing the opportunities to develop or initiate communication. 

Opportunities to develop these skills, alongside a motivator or reward, need to be considered and taught. 

 

Slide 7 – The most important message is to “ reduce your language”  when communicating with a person on the 

autism spectrum. Do not be fooled the level of verbal language they have themselves. Processing verbal information can be 

stressful and overwhelming. 

 

Slide 8 – This slide gives more information about the “ code”  of language and terminology.   

 

Slide 9 – Semantics, Pragmatics, Morphology and Syntax are all important parts to having meaningful two-way 

communication. 

Module 4: EXPLORING COMMUNICATION 

 

Equipment and Materials needed:  

 Examples of picture exchange communication prompt cards 
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Slide 10 – Self explanatory. 

 

Slides 11 – 12 - Use any examples to illustrate these points.  

 

Slide 13 - Picture relates to English idiom “ It’s raining cats and dogs” . Give an example of an idiom used in the local 

language/culture and choose a picture to illustrate it. 

 

Slide 14 – All three areas of communication need to be taught, the actual words are least important! 

 

Slide 15 – This slide links to Eric Schopler’s Iceberg analogy that will be introduced in session 6. No detail about 

this approach needs to be given at this point. 

 

Slide 16 – Self-explanatory. 

 

Slide 17 – This slide revisits approaches introduced in session 2.  

 

Slide 18 - Self-explanatory. 

 

Slide 19 – Give examples and model each bullet point. 

 

Slide 20 – Visual prompts can be used to aid communication for pre-verbal children and placed in accessible places 

throughout the home. The child should be encouraged to “ask” for an item by handing over a picture. The adult will need to 

model and physically support the process initially. 

 

Slide 21 and 22 – This is the very first stage of PECS. It will be helpful to demonstrate this stage in front of parents – 

with two adults, and a third adult acting as a child. There are various unofficial YouTube clips that demonstrate this first 

stage of picture exchange communication. 

 

Slide 23 – This is Stage 4 of PECS. There are two stages in between. If children are using this stage at school, it can 

be transferred to the home setting as well. 

 

Slide 24 – Parents are sometimes worried that using picture exchange to aid communication will discourage the 

development of speech. It is important to emphasise that this approach often encourages vocalisation alongside the 

exchange. 

 

Slide 25 – Examples of actual communication systems can be shown.  

 

Slide 26 – Different countries may have their own simplified sign language systems.  

 

Slide 27 – Embed simple signing video clip. Encourage participants to practice the signing as the video goes along. 

 

Slide 28 – Any other useful websites or resources can be added here. 
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The objectives of this session are: 

 

 To develop an understanding of the social differences associated with the autism spectrum. 

 To understand how the development of play skills underpins successful social interaction. 

 To explore practical strategies that aid the development of play and social skills. 

 

Parents learn how to use everyday materials (such as mirrors), toys and games that can be used to foster and encourage 

social interaction in their children. Parents are taught to try and enter their child’s world of interests, instead of trying to quash 

those behaviours. This develops opportunities for genuine interaction with their child. 

 

 

 

 

 

 

 

 

Slide 3 – The process of establishing social relationships is more complex than we realise. Most people do these things 

intuitively – without thinking. We are constantly trying to interview others to determine if they will fit in with us, and what we 

need to do to fit in with them. What do we do if these do not match up? 

 

Slide 4 – 5 Self explanatory. 

 

Slide 7 – Quote from Clare Sainsbury, an adult with autism who is able to reflect upon her experiences as a child. 

 

Slide 8 – Four autistic social types were identified by these academic researchers. An example of each type can be 

given to describe in more detail. 

 

Slide 9 – Ask participants about the impact that autism has had upon their family. 

 

Slide 10 – We will look at these strategies in more depth as we continue.  

 

Slide 11 –  12 Self explanatory. 

 

Slide 13 -These core skills of play usually develop at an early age and underpin all social communication. 

 

Slide 14 – Intensive Interaction is an approach that has been developed by Dave Hewett. More information can be 

found on www.intensiveinteraction.org. 

 

Slide 15 – Self explanatory. 

Module 5: POSITIVE APPROACHES TO SOCIAL DEVELOPMENT AND INTERACTION 

 

Equipment and Materials needed:  

 Any toys that are to be used for developing play interactions (Slide 16) 

 Social script examples 
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Slide 16 – You may wish to bring examples of these toys and demonstrate how they can be used to develop core 

play skills. 

 

Slide 17 – Self explanatory. 

 

Slide 18 – Other examples and anecdotes can be shared. 

 

Slides 19 – 23 are all self explanatory. 

 

Slide 24 – Use if there are parents of older teenagers or adults present at the training. Give examples to illustrate 

each point.  

 

Slides 25 – 28  Introduce the concept of social scripts, based on the concept of Social Stories™ developed by Carol 

Gray. More information can be found at: www.carolgraysocialstories.com  

 

Slide 29 – An example of a social script written to introduce strategies to a child of things to do when they are 

stressed. Any suitable story or script can be inserted here. Pass around any other printed suitable examples. 

 

Slide 30 – Scripts can be drawn out in a comic strip or cartoon style for older or more able young people. They are a 

great way to revisit a difficult situation and aid understanding of the perspective of others. Alternative ways of behaving in a 

situation can also be drawn out. Comic Strip Conversations™ by Carol Gray use these ideas. 

 

Slide 31 – Summary of strategies and approaches that can be used to develop social understanding. Any other 

suitable ideas and approaches can be discussed. 
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Module 6: UNDERSTANDING AND MANAGING CHALLENGING BEHAVIOUR 

The objective of this session is to find out about how a person’s Autistic differences can impact on their behaviours, explore 

the underlying reasons why and identify practical strategies to prevent, manage and de-escalate challenging behaviours. 

This session brings together the knowledge and understanding developed in previous sessions to identify these strategies 

(e.g. visual prompts).  

 

 

 

 

 

 

 

 

 

 

Slide 1 – Heading slide. 

 

Slide 2 – Title slide. 

 

Slide 3 - Each child is an Individual, and will display a different range of behaviours, rituals and possible challenges.  

In this session we will look closer at behaviours, how to understand their causation, and strategies for anxiety and behaviour 

reduction.  

 

Slide 4 - Behaviour which challenges, is not about all behaviours which are ‘different’, it’s about behaviours which present 

danger, reduce quality of life or the ability to develop.  Each individual will present their own behaviours and challenges. 

 

Slide 5 - Ask parents to think about their own behaviours, and to identify any of the behaviours on the slide which 

they at times have exhibited themselves in the last 6 months.  

 

Ask them to count how many and keep to themselves. It is very unlikely that they won’t have exhibited any! 

 

Slide 6 – Most of us have the capacity to engage in challenging behaviour. It is more likely to happen if we’re under 

a lot of stress or in situations where we feel out of our depth and don’t have the skills or resources to cope. Challenging 

behaviour usually means something: an attempt to solve a problem or to get a particular result or communicate how we are 

feeling. 

 

Slide 7 – Ask parents how they feel when dealing with behaviour challenges. Their feelings are valid too and should 

be acknowledged. 

 

Slide 8 – Use anecdotes to illustrate these points. 

 

 

Equipment and Materials needed:  

 Copies of Iceberg (slide 12) for parents. Either one each, or enough to work together in small 

groups. 

 Coloured pens. 

 Examples of visual reward systems. 
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Slide 9 – Many parents will experience others making judgements about their child’s behaviour and hear comments 

such as these. It is sometimes difficult to work out whether behaviour is a choice (won’t) or as a result of Autistic differences 

(can’t). It is important to stress that their children are no more “naughty” than any other child. Parents should listen to their 

instincts and use knowledge of their child to determine which it is. 

 

Slide 10 - This slogan underpins what’s to follow. We start with the second phrase, understanding the Autism helps 

to understand behaviour. 

 

Slide 11 – The American psychologist Eric Schopler introduced the Iceberg analogy to help understand how we 

should view challenging behaviour. The specific behaviour is like the tip of an iceberg (the part that we see above the 

waterline). Underneath the water is a whole mass of ice that is hidden from view, representing underlying causes for 

behaviour. In order to address the behaviour, the underlying causes need to be considered and explored. If they are 

addressed (ice removed from below the water), the challenging behaviour should reduce and then disappear (ice sinking 

below the surface. If behaviour is just stopped and the underlying causes are not addressed (tip of iceberg removed) another 

behaviour is likely to replace it and may be more challenging. 

Use a suitable example to illustrate how to use this analogy e.g. refusing to enter a supermarket. 

 

Slide 12 –  Using a printed copy of this slide, parents can work together in small groups or by themselves to 

“unpick” a challenging behaviour that they experience with their child. They may wish to use the Autism Differences sheet 

from module 1 to help think about any differences that specifically impact their child. Encourage them to record any solutions 

or strategies that they identify around the edge of their Iceberg. 

  

Slide 13 -  Trainers can give details of online suppliers or local organisations that supply clothing or Alert Cards. 

 

Slide 14 – Don’t underestimate how poor sleep hygiene, a limited diet, a heightened state of stress and lack of 

physical activity can affect the ability to cope and impact on behaviour. Sometimes these factors should be considered first as 

underlying causes with the behaviour Iceberg. 

 

Slides 15 – 16 – Parents can have time to think about their Iceberg scenario and identify any positive replacement 

behaviours that they may need to introduce to or teach their child. 

 

Slides 17 – 18  - Self explanatory. 

 

Slide 19 – Consequences are a more positive way of saying “ punishment”  and should be as immediate after the 

unwanted behaviour as possible.  

 

Slides 20-24 – Examples of visual reward systems or works systems/ schedules with a motivator or reward are 

shown here. Examples in your local language can replace these. Rewards should be daily or even more frequent. Once a 

behaviour has been rewarded e.g. a star on a chart, this should NEVER be taken away as a consequence or punishment. 

Otherwise, the child will lose faith in the system. 

 

Slide 25 - There will be times when your child doesn’t cope. Stress the importance of not speaking and giving 

physical space to calm down. Parents may wish to identify any good distractions (can be linked to special interests). 
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